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An experimental classroom instruction program in 
nformation was conducted as a six~weeks civics unit in 12 
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specifically constructed television programs were the 
activities, while the control treatment consisted of the 
roach to providing vocational information. The results 
d in an attempt to determine the effectiveness of the two 
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student learn the textbook material, modifying his 
ard work, self and education and effecting his 
to seek out or become involved with vocational 
However, open-ended responses showed that the 
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ABSTRACT 



During the 3968*69 academic year an experimental program 
of classroom instruction in vocational information was con- 
ducted as a six-week civics unit in twelve selected secondary 
schools in the New Orleans area. The experimental treatment 
emphasized activities such as field trips , career-days, and 
viewing specially constructed T.V. programs. The control 
treatment consisted of the usual textbook approach to providing 



vocational information. 



Specially constructed instruments were administered as 
pro* and posttests to a selected sample of Ss in the expei i~ 
mental (n~233) and control (n=2$9) groups. Generally, the 
results were examined in an attempt to determine the relative 
effectiveness of the two treatments . More specifically , the 
data were examined to determine whether there were post-treat 



ment differences between the groups with respect to 1) knowledge 
of the material presented in four chapters of the textbook, 2) 
attitude toward work, self, and education, 3) willingness to 
attend to vocational Information, 4) positive-realistic per- 



ceptions of work, and 5) level of vocational development. 

In most instances Covariance Analysis was used to test for 
significant differences between the posttest means of the two 



groups. 

The results indicated that neither method was superior in 
assisting the Ss to learn the material presented in the civics 
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textbook, modifying the Ss attitudes toward work. self, and 

i 

i education, nor in effecting the Ss 1 willingness to seek out 

i 

\ 

1 or become involved with vocational Information, Open-ended 

responses obtained from participating teachers, counselors, 
and students, however, indicated that the experimental act- 
ivities were relatively more appealing to 'the students, 
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ASSISTING VOCATIONAL DEVELOPMENT 
THROUGH A UNIT IN CIVICS: 

A COMPARISON OF TWO TECHNIQUES 



Introduction 

During the 1966-67 academic year a pilot program of 
classroom instruction in vocational information and career 
selection was developed. This program* identified as the 
World of Work (WOW) project 1 * was conducted on a trial basis 
in ninth grade civics classes in several secondary schools in . 
the New Orleans area. The program was designed to develop 
instructional methods and materials which would communicate 
to students some of the basic concepts concerning the world 
of work. The materials and techniques were integrated into a 
six-week civics unit in vocational information. Data obtained 
as a result of pre- and post-treatment assessment suggested 
that the techniques used in the experimental classes were 
generally more effective than the traditional methods. Also 
indicated was a need in local schools to update instruction 
in vocational information and career decision-making. 

A similar WOW program was conducted during the 1967-68 
academic year, A sample of ninth grade civics classes in 
seven secondary schools in the New Orleans area received the 



^'Support for the World of Work projects was provided by 
the Greater New Orleans Voluntary Equal Employment Council* 
Plans for Progress Program* Economic Development Administra- 
tion of U.S, Department of Commerce* and by Jefferson and 
Orleans Parish School Systems, 



2 

experimental treatment. The experimental technique emphasized 
textbook study , "career day" activities * field trips, and 
audio-visual aids ; the control method was generally limited 
to the use of the textbook. Analysis of pre- and post-treat- 
ment data (Sturges, Bermudez, Hontz, & McCalister, 1969) 
indicated that 

1. both the experimental and control methods were approx- 
imately equal in effectiveness in facilitating student 
familiarity with the kinds of vocational material pre- 
sented in the textbook, 

2. both methods tended to raise the level of the students' 
occupational aspirations, 

3. males and females generally agreed in their perceptions 
of what would be important to them in considering an 
occupation . 

4. the experimental method appeared to be slightly more 
effective in producing positive attitudes toward work, 
self, and education. 

5. counselors, teachers, and students believed that the 
experimental activities had greater appeal than did the 
control methods . 

The 1968-69 WOW project was expanded to include new mater- 
ials and instructional techniques. Also, a larger number of 

ninth grade students were exposed to the special materials de~ 

2 

veloped during the WOW projects. 

Several ninth grade civics classes in each of twelve 
schools were selected to participate in the 1968-69 project. 

In each school, although there were a number of classes being 
exposed to the WOW materials, only one class was designated as 
the experimental group and one other as the control group. The 
Ss in the experimental group received instructional treatment 



Although several elementary schools participated in the 
1968-69 WOW project, the discussion here is limited to second- 
ary schools. 
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which emphasized activities such as career day conferences, 
field trips, career-oriented TV programs, discussions v/ith 
guest speakers, and using a variety of audio-visual materials 
which had been designed for the project, The Ss in the control 
group received an Instructional treatment consisting of the 
usual textbook-oriented approach to learning about occupations. 
Although both groups received instruction based on material 
in the textbook (Hartley & Vincent, Chaps. 16-19, 1967 ), only 
the Ss in the experimental group were involved in activities 
outside the classroom. 

Characteristics of the Ss 

The two groups consisted of ninth grade students who were 
enrolled in public schools in Orleans and Jefferson Parishes 
(counties). Since it was not possible to randomly assign Ss 
to treatment groups, teachers and counselors from each of the 
twelve participating schools were asked to randomly select 
intact classes to receive the experimental and control treat- 
ments. They also selected the two civics classes in their 
schools in which the Ss appeared to be most representative of 
the ninth grade student body. One of these two cl.asses from 
each school was randomly assigned to the experimental treat- 
ment and one to the control treatment. The data reported here 
were obtained from these Ss since they were considered to be a 
sample of all Ss receiving the tv/o treatments. 

Table 1 shows the number of Ss in each group by sex, 
race, IQ, and number of years of school attendance. 
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The data in Table 1 show that approximately 40$ of the 
Ss in each group were male. Approximately 45$ of the Ss in 
each group were Negro. The data aloo show that more than 30$ 
of the Ss had failed one or more grades and that more than 40$ 
had measured IQ's (Otis-Beta) of 91 or less. Although the 
data in Table 1 show that there were some slight differences 
between the two groups, application of t test and chi square 
techniques produced no significant values. 

Prior to treatment, some of the Ss (n=250) were asked 
what they believed constituted occupational success. A modi- 
fication of an instrument developed by Sorenson and Morris 
(1962) was administered. Table 2 shows the relative frequency 
of males and females who chose, irom selected definitions, 
the one which best defined occupational success. 






k 



■ 



mm 



mmm 






■ ill J .■ ly. L.-i.mm 






rnrnmmm 






6 



Table 2 

Number and Percentage 8, of Ss 
Choosing from Selected Definitions the 
One Which Best Defined Occupational Success 



Definitions 


Males 

(n=110) 


Females 

(n=l40) 


Total 

(n=250) 




N 




N 




N 


1 ° 


Success means enjoying 
the tasks of the job 


10 


9 


9 


6 


19 


8 


Success means earning 
the respect of one's 
fellow workers and 
employers 


9 


8 


17 


12 


26 


10 


Success means gaining 
satisfaction from 
helping others 


ii 


10 


25 


l8 


36 


14 


Success means getting 
promoted on the job 


6 


5 


6 


4 


12 


5 


Success means having 
a prestige job that 
other people envy 


l 


1 


6 


4 


7 


3 


Success means doing 
the best one can 
within one's cap- 
abilities 


54 


49 


64 


46 


118 


47 


Success means doing 
as little as 
possible for the 
highest pay 


4 


4 


1 


1 


5 


2 


Success means earn- 
ing the highest 
possible salary 
for that kind of 
work. 


. 15 


i4 


12 


9 


, 27 


11 



a Percentages rounded to nearest whole numbers 
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Examination of the data in Table 2 show that about 
47# of the students indicated that the best definition of 
occupational success means doing the best one can within 
one's capabilities. The other definitions which were selected 
by the students as being most descriptive of success were: 1) 
success means gaining satisfaction from helping others and 2 ) 
success means earning the highest possible salary for that 
kind of work. The data also suggest that the male and female 
students do not differ in their perceptions of what consti- 
tutes job success. 

Prior to treatment, some of the Ss (n-117) were also 
assessed in order to determine 1) the kinds of job factors 
that would be important to them in choosing an occupation, 2) 
whether ninth grade male and female Ss differed in their per- 
ception of how important these job factors would be to them. 

A questionnaire consisting of 30 job factors, in random 
order, was administered to the Ss. They were asked to respond 
to each of the job factors by indicating whether the factor 
would be either "very important," "important," "not too 
important," or "not at all Important" to them in considering 
an occupation. Table 3 shows the relative frequency of males 
and. females indicating that a job factor would be either "very 
important" or "important" to them. 
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The data reported in Table 3 oho w that there was a tend- 
ency for the 3s to see many of the job factors as being either 
very Important or important to them in considering an occupa- 
tion. The job factors which were seen by more than 95/^ of the 
Ss as being either very important or important were: a secure 
future (item l4)* personal, satisfaction from doing a job right 
(item 16) * good pay (item 28)* and duty to do their best on 
the job (item 30), The job factors which were seen as being 
relatively less important by the Os were: a job close to home 

(item 11)* a place where they could work alone (item 21)* a 
boss that does not bawl out workers (item 24)* praise for, 
good work from fellow workers (item 25)* and working with 
friends and neighbors (item 29). 

The data in Table 3 also show that* generally* males and 
females agreed in their perceptions of the importance of the 
job factors. There were* however* three instances in which 
males and females did not agree. Relatively more males indi- 
cated that a job close to home (item 1)* a place where they 
could work alone (item 21)* and a good company (item. 22)* would 
be important to them. The three significant differences re- 
ported in Table 3* however* may be chance differences since 
the probability of 3 differences occurring by chance in 30 
comparisons Is relatively high. 

Instruments Used in Obta ining Data 

In the attempt to assess the relative effectiveness of 
the two treatments* several instruments were used to obtain 
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pre~ and post-treatment data, The instruments administered to 
the So were: 

1 ) an achievement tent designed to measure knowledge of the 
vocational information presented in the civics text- 
book. The test consisted of 42 items which v/ere drawn 
from a pool of items which had been constructed by the 
participating civics teachers and from items in a test 
manual (Hartley & Vincent, 1967) developed by the au- 
thors of the textbook. .Scores obtained from local Ss 
showed a satisfactory range of variability and yielded 
test-retest reliabilities ranging from r =,94 to r*=.69 
with a median of r«, 79 . Appendix A shows sample items. 

2) a questionnaire which consisted of 28 items designed to 
measure attitudes toward work, self, and education. 

These items were drawn largely from instruments developed 
by Champagne (1966), Champagne (1967) > and Coleman 
(1966). The instrument v/as scored in a manner which 
yielded three scores: attitude toward work (9 items), 

self (15 items), and education (4 items). Data obtained 
in New Orleans produced average test- retest reliabili- 
ties of the work, education, and self subscales of 
approximately r^. 45 , r~. 6 o, and r~. 4 o, respectively. 

3 ) the Attitude Toward VJork Survey (ATWS) which was de- 
signed to obtain measures of willingness to attend to 
vocational information (Part A), positive-negative per- 
ceptions of work (Part B) , and level of vocational de- 
velopment, i . e . , the extent to which an individual has 
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accurate conceptions about making an occupational 
choice and the extent to which he is involved in the 
choi.ce process (Part C). Part A consisted of items 
constructed locally, Part B consisted of items used in 
the Youth Opinion Questionnaire developed by Groen & 

Dawis (19 65), and Part C consisted of modifications of 
items constructed by Crites (1965)* The average sub- 
scale reliability yielded by New Orleans data was near 
r^.60. The ATWS is included as Appendix C. 

It should be noted that the instruments used had moderate 
levels of reliability. There is no evidence, however, concerning 
the validity of the instruments, and therefore they must be 
regarded as experimental. 

* 

Analysis of the Data 

The data which were analyzed consisted of the Ss responses 
to the achievement test, the questionnaire, and to the ATWS. 
Generally, the data were analyzed to determine the relative 
effectiveness of the two treatments. More specifically , the 
data were examined to determine whether there were post- 
treatment differences between the groups with respect to 1) 
knowledge of the content of the civics textbook (chaps. 16-19 ) s 
2) attitude toward work, self, and education, 3) willingness 
to attend to vocational information, 4) positive-realistic 
perceptions of work, and ,5) level of vocational development. 

Achievement test results ; In order to compare the relative 
effectiveness of the two treatments in increasing the Ss know- 
ledge of the vocational information presented in the textbook, 
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posttest means of the groups on the civics achievement test 
we re compared. Since there were slight differences bet ween 
the pretest means of the two groups, analysis of covariance was 
used in making the comparison of the posttest means. Table 4 
reports pretest and posttest means, by sex and by total, of the 
two groups and the significance of the F ratios. 

Table 4 

Pretest and Posttest Means on the 
Civics Achievement Test by Sex and by Total 









Group 










Experimental 




Control 




Sex 


n 


Pre 

M 


Post 

M 


n 


Pre Post 

M M 


pa 


Mai es 


96 


28.95 


30.00 


128 


27.98 29-75 


NS 


Females 


137 


28.145 


30 . 9^ 


171 


30.80 33.26 


NS 


Total 


233 


28.69 


30.55 


299 

% 


29 - 5 $ 31.76 


NS 



a F computed by Covariance Analysis using Ss* pretest scores 
on the Civics Achievement Test as the Concomitant measure, 



The data in Table 4 show that the two groups had similar 
pre- and posttest means. It appears that the experimental and 
control units produced a similar amount of learning of the 
material presented in the textbook. It might also be noted 
that the means shown in Table 4 suggest that the increase in 
mean scores for both groups was relatively small, i.e., both 
groups had posttest means which were only slightly larger than 
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their pretest means. This appears to offer some evidence that 
neither the traditional textbook method nor the experimental 
method was very effective in producing the kinds of learnings 
which were measured by the civics achievement test. These data 
reflect the same trend found in the data obtained during the 
1967-68 WOW project (Sturges* et al* 1969). 

Responses to the questionnaire : The Ss responded to each 

of the 28 statements on the questionnaire by indicating whether 

A 

they 11 strongly agreed/’ ” agreed/' ’’disagreed/' or ’’strongly 
disagreed/' with the statement. The questionnaire contained 
statements such as "a man should always do his best for his 
employers” and "there is a real chance for me to succeed in 
life,” Responses to such statements were scored by assigning 
strongly agree * agree* disagree* and strongly disagree* raw 
score values of 4 * 3 , 2 * and 1 * respectively. In an attempt 
to determine what effect the two treatments had on the Ss 
attitudes toward work* self* and education* posttest means 
on each of the three scales were compared. Tables 5 * 6 * and 
7 show pretest and posttest means for the two groups on each 
of the scales. 



o 









15 



Table 5 



Pretest and Posttest Means on the Attitude 
Toward Work Scale by Sex and by Total 









Group 












Experimental 




Control 




Sex 




Pre 


Post 




Pre 


Post 






n 


M 


M 


n 


M 


M ' 




Males 


96 


24.43 


24' . 61 


128 


24.55 


24.28 


NS 


Females 


137 


24 , 64 


24.85 


171 


24 . 80 


25.30 


NS 


Total 


.233 


24,55 


24.75 


299 


24 . 69 


24.86 


NS 


61 

F computed by 
on the Attitude 


Covariance Analysis 
Tov/ard Work Scale as 


using 
\ the 


Ss 1 pretest scores 
Concomitant measure, 








Table 6 












Pretest and Posttest Means on 
Toward Self Scale by Sex and 


the Attitude 
by Total 










Group 












Experimental 




Control 




Sex 


• 


Pre 


Post 




Pre 


Post 






n 


M 


M 


n 


M 


M 


F a 


Males 


96 


44 . 88 


44 . 46 


128 


45.46 


44.22 


NS 


Females 


137 


44 . 28 


45.34 


171 


45 . 64 


45 • 99 


NS 


Total 


233 


44 . 36 


44 . 98 


299 


45.56 


45 . 23 


NS 



F computed by Covariance Analysis using Ss* pretest scores 
on the Attitude Toward Self Scale as the Concomitant measure. 






Table 7 



Pretest and Posttcst Means on the Attitude 
Toward Education Scale by Sex and by Total 









Group 














Experimental 




Control 






Sex 




Pre 


Post 




Pre 


Post 






n 


M 


M 


n 


M 


M 


F a 


Males 


96 


11.78 


12,11 


128 


1 2 . ib 


11.98 


NS 


Females 


137 


11.98 


12.06 


171 


12.52 


12.45 


NS 


Total 


233 


H 3 

* 

vo 

0 


12.08 


299 


12.36 


12.25 


NS 



a F eomouted by Covariance Analysis using Ss ’ pretest scores 
on the Attitude Toward Education Scale as the Concomitant mea- 
sure . 



The data reported in Tables 6 , and 7 show that males 
and females had similar means on each of the three scales. 

The data also show that the two groups has similar pretest 
and posttest means. This similarity suggests that the ex- 
perimental and control methods we re comparable in their 
effect on the Ss’ attitudes toward work, self, and education. 
It might also be noted that the means shown in Tables 6 , 

and 7 suggest that the increase in mean scores for both 
groups was negligible. It appears that such slight dif- 
ferences between pre- and posttest means offers some evidence 
that neither method was very effective in producing changes 1 
in attitude toward work, self, and education. It should be 
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noted that although there is no normative data for the throe 
scales, it appears that the Ss held reasonably positive atti- 
tudes toward the three areas. 

To examine effects of the two treatments on the Ss ' will- 
ingness to attend to, seek out, or be involved with vocational 
information, the responses of the Ss in the two groups on the 
ATVJ/j, Part A, were compared. Part A (items 1-8) allows the 
student to respond either "yes," "probably yes," "probably no," 
or "no," to items such as "Would you watch a T.V. program that 
tells about kinds of jobs in your community?" The items were 
scored by assigning score values of 4 , 3 > 2, and 1, respectively, 
to the four response categories. Table 8 shows pre- and post- 
test means on Part A. 



Table 8 

Pretest and Posttest Means on the Attitude Toward 
Work Survey, Part A-- by Sex and by Total 









Group 












Experimental 




Control 






Sex 




Pre 


Post 




Pre 


Post 






n 


M 


M 


n 


M 


M 


F a 


Males 


96 


28 ’07 


27 . 42 


128 


27.90 


27.96 


NS 


Females 


137 


28 . 20 


28.64 


171 


28.41 


28.46 


NS 


Total 


233 


28.15 


28.14 


299 


28.19 


28.25 


NS 



a F computed by Covariance Analysis using Ss 1 pretest scores 
on the Attitude Toward Work Survey, Part A-- as the Concomitant 
measure . 
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The means shown in Table 8 indicate that the Ss responded 
that they possessed, both prior to and following treatment, 
a moderately high willingness to seek out or become involved 
with vocational information. Since the F ratios reported in 
Table 8 are not significant, it appears that the two treatments 
were similar in their effect. 

Table 9 reports the relative frequency of responses to 
the ATWS (items 9-13). 
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The data in Table 9 show that, both prior to and following 
treatment* a large percentage of the 5s responded that they 
had positive or realistic attitudes about work, For example* 
they tended to respond that work is sometimes hard and some- 
times fun and that liking a job is more important than getting 
paid a lot. 

The data also suggest that while there were relatively 
few Ss* prior to the treatment* who had negative or unrealistic 
attitudes about work* about 50$ of these Ss in both groups 
held more positive or realistic attitudes following treatment. 
Again* the data suggest that neither treatment was more 
effective than the other in shaping attitudes about work. 

The Ss responded to Part C (items 14-20) of the ATWS 
by answering either ’’yes' 1 or "no" to questions such as "In 
choosing a job* would you need to know what kind of a person 
you are?" Positive and negative answers were assigned score 
values of 2 and 1* respectively. Table 10 shows means for 
the two groups on Part C of the ATWS. 
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Table 10 

Pretest and Posttest Means on the Attitude Toward 
Work Survey , Part C-- by Sex and by Total 









Group 












Experimental 




Control 




Sex 




Pre 


Post 




Pre 


Post 






n 


M 


M 


n 


M 


M 


F a 


Males 


96 


11.42 


11.60 


128 


11.71 


11,18 


NS 


Females 


137 


11.67 


11.98 


171 


12.09 


12.08 


NS 


Total 


233 


11.61 


11.82 


299 


11.93 


11.70 


NS 



F computed by Covariance Analysis using Ss' pretest scores 
on the Attitude Toward Work Survey , Part C-- as the Concomitant 
measure . 



Examination of the data in Table 10 suggests that the 
Ss in both groups responded in a similar manner to the pre- 
and posttests, Since the F ratios are nonsignificant , it 
appears that neither treatment was more effective than the 
other in raising the Ss' level of vocational development. 

Teachers evaluation of the experimental treatment ; Each 
of the civics teachers from the twelve participating schools 
was, asked to respond to a questionnaire designed to elicit 
their evaluation of the project. The questionnaire consisted 
of open-ended questions and items which asked the teachers to 
rate specific activities as being either very effective, mod- 
erately effective, slightly effective, or not effective. 
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Almost all of the teachers stated that the T eacher T s 
Manua l which had been prepared as a guide for teaching units 
dealing with work, self, and education, was very valuable to 
them and, in general, provided an excellent source for facts 

and ideas for class activities, 

The majority of teachers indicated that they believed 
that the TV series were either very effective or moderately 
effective. It appeared that those teachers who felt that the 
TV programs were only slightly, or not effective, were those 
teachers whose students were required to view the program in 
groups of 150 students or more. While most of the teachers 
stated that the TV lessons were effective, approximately one- 
half of the teachers Indicated that the time spent in viewing 
the programs could have been better used by taking the students 
on field trips, or having workers talk to the students in the 
classroom. 

Most of the teachers stated that the field trips taken by 
the students were the most effective activity in assisting 
students in learning about the world of work. 

"Career Day” activities were seen by all teachers as being 
an effective method in helping their students to learn more 
about the variety of occupations. The major criticism of the 
"Career Days" was that the students did not have enough time 
to talk with workers representing a variety of occupations in 
which they were interested. 

The teachers also indicated that they found the weekly 
WOW Reader to be at least moderately effective in motivating 




mm 



mmm 



mmmm 



— — m - - -- 11 1 



the students to learn about the world of work, 

hi though the counselors from the participating schools 
did not respond to the questionnaire, their verbal responses 
to many of the items on the questionnaire were solicited. The 
counselors' evaluations of the different activities were very 

similar to those of the teachers. 

The teachers, counselors, and consultants who participated 
in the project were asked to write a brief evaluation of the 
project. Excerpts, which are representative of their responses, 
are included as Appendix D# 

Summary of Data Analysis 

Data obtained prior to treatment suggested that males and 
females agreed that the definitions which were most descriptive 
of job success were "success means gaining satisfaction from 
helping others," and "success means earning the highest poss- 
ible salary for that kind of work." Pre-treatment data also 
indicated that a secure future, duty to do one's best on the 
job, good pay, and personal satisfaction from doing a job 
right were important job factors to be considered in choosing 

an occupation. 

Analysis of the data obtained from the administration of 

pre- and posttest instruments indicated, generally, that the 

effects of the two treatments were similar. More specifically , 

the data analysis indicated that there were no significant 

post-treatment differences between the groups with respect to 

% 

1) Knowledge of the content of the civics textbook (chaps. l6- 
19 ), 2) attitude toward work, self, and education, 3) willingness 
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to attend to vocational information, 4) positive-realistic 

perception of work, and. 5) level of vocational development. 

Further, it appears that the slight differences between the 

groups’ pre~ and posttest means on all scales offer some 

evidence that neither method was very effective in increasing 

* 

student knowledge of vocational information nor in producing 
changes in attitude toward work, self, and education. However, 
students and teachers expressed the feeling that the exper- 
imental unit was more effective in promoting student enthusiarn 
and interest in the study of occupations and career information. 

It should be noted that the instruments used in obtaining 
data had acceptable levels of reliability but unknown validity $ 
therefore, they must be regarded as experimental/ Assuming 
that the instruments yielded dependable data, the analysis of 
those data produced little or no evidence that would support 
the continuation of the instructional methods used with the 
experimental group nor did it produce evidence which would 
strong] y suggest discontinuance. In summary, the analysis of 
the data supports the conslusion that the experimental treat- 
ment could, at best, be described as a " qualified success," 
Since neither method appeared to be very effective, it 
may be that a six-week unit provides too little time in which 
to have a significant impact upon students' knowledge of 
occupational information and upon their attitudes toward such 
things as work, self, and education. If this be true, the lack 
of impact may argue for both earlier and greater exposure to 
vocational information. 
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Appendix A 



CIVICS TEST 

INSTRUCTIONS 



The purpose of this test is to find out ho*? much you know about 
some of the things which you will be learning: a' s out in Civics. Some of 
the questions will bo easier for you than others, but you should do the 
very best you can on each question. 

This booklet will be used by many students after you. Please handle 
the booklet very carefully. Do NOT make marks of any kind on the booklet. 
Mark your answors only on the answer sheet. 

For each question in the test there are four possible answers. You 
are to decide which answer is the best one, You may answer a question 
even when you are not perfectly sure that your answer is correct, but you 
should avoid wild guessing. Do not spend too much time on any one question. 

Study the Example question below, and notice how the answers are to 
be marked on the separate answer sheet. 



Example A. A beagle is a kind of 

A, bird 



SAMPLE ANSWER SHEET 

A B C " D 



B. fish 
c - d og 



D. coin 

Of course the answer for Example A is “dog” which is answer C. No- 
tice that on tho Sample answer sheet above the Example question was answered 
by making a heavy black mark in the space (tho pair of linos) marked C. 



Example B. The United States flag is SAMPLE ANSWER SHEET 

blue , white , and A B C D 

A. green 

B, red ■ ■ — 

C. yellow 

D, black 

The corroct. answer for Example B is "red 11 which is answer B; so you 
would answor Example B by making a heavy black mark that fills the space 
under tho letter B. Do this now. 

Head each question carefully and docide which one of the answers is 
best. Notice what letter your choice .is. Then on the separate answer 
shoot, make a heavy black space under that letter. In marking your answers , 
always be sure that tho question number in tho tost booklot is the same as 
the question number on the answer sh'oet. Erase completely any answer you 
wish to chango, and be careful not to make stray marks of any kind on your 
answer shoot or on your tost booklet. 

You will have this class period only to complete the test so work as 
rapidly and as accurately as you can. 




Certain -portions of this test are 
taken from AMERICAN CIVICS by Wil- 
liam H. Hartley, and William S. 
Vincent. Copyright 1967, by 
Harcourt, Brace 6 World, Inc. Re- 
printed with permission from the 
publisher . 



CIVICS TEST 



1. Citizens of the United States 

A. have freedom to choose a job 

B. must follow the careers of their parents 

C. must take jobs assigned by government agencies 

D. have few job opportunities 

2. In choosing a career, the first thing to do is 

A. to get a job 

B. to ask for a raise 

C. to explore job possibilities 

D. to ask for an interview 

3 . An example of a technician would be a 

A. dentist 

B. bricklayer 

C. X-ray machine operator 

D. trash collector 

4. A period of apprenticeship is usually required for 

A. service workers 

B. people in skilled trades 

C. professional workers 

D. unskilled workers 



5 « An example of a worker in high demand is 

A . harries srnaker 

B. vaudeville actor 

C. ditch digger 

D. aeronautical engineer 

6. Scientists who are experts in growing crops are called 

A. zoologists 

B. phar mi cists 

C. agronomists 

D. geologists 

7. A subject of special importance to a clerical ttforker would be 

A. shop work 

B . typing 

C. astronomy 

D. botany 
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Appendix B 



STUDENT 



QUESTIONNAIRE 



Instruction s : 

The purpose of this questionnaire is to learn about your 
opinions on certain issues. On the next page are 28 statements. 
You are to read each statement and decide whether you strongly 
agree, agree, disagree, or strongly disagree with the statement. 
Once you decide how you feel about the statement, place a check 
mark ^ (k") under the column heading which best describes your 
feelings. Before you start, read the example given below: 

Example A: Strongly Agree Disagree Strongly 

Agree Disagree 

A steady job is a 

good job . . . . 1 / 



If you feel that you agree with the statement in Example A, 
you would place a check mark on the line under the heading 
1 Agree as shown above. If you disagree with the statement in 
Example A, you would have placed a check mark (✓) on the line 
under the heading “Disagree . “ 

Here is another example: 

Example B: Strongly Agree Disagree Strongly 

Agree Disagree 

A high school education 
helps one to get a better 

job _____ 



Your task is to decide whether you strongly agree, agree, 
disagree, or strongly disagree with the statement of Example B. 

You should then place a check mark (k) on the line under the 
column heading which best describes your feelings about the state- 
ment . Do this now. 

Now turn the page and respond to the 28 statements. Remember 
that there are no right or wrong answers, so you can be honest. 

We only wish to know how 2th graders feel about certain issues. 



DO NOT SKIP ANY STATEMENTS OR MAKE MORE THAN ONE CHECK MARK FOR 
ANY STATEMENT . 



ITT QUESTIONNAIRE 
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Appendix 0 



ATTITUDES TOWARD WORK SURVEY 
(Experimental - Form 1) 

For Grade 6 through Grade 9 
Educational Systems Development 
Corporation 



Write your name here 

School 






• ••••••• 



• 9 9 * 9 9 9 



9 9 9 9 9 9 9 



• • » Age • • • 

. . .Grade. 



• • • • 



• * P 9 



We want to know what you think about jobs and work. 
You can tell us what you think by answering some questions . 
On the next three pages there are 2 0 questions to answer . 

Directions : 

Read each question. 

Read the answers . 

Pick out the answer that tells how you would answer 
the question . 

Draw a line under that answer. 

Before you start , look at these samples . 

Sample A 

Do you think an adult who has a job should be paid for doing 
his work? - 

Probably Yes Probably No No 



If you think that the answer to the question is "Yes,” 
you would draw a line under "Yes" as shown above. 



Here is another sample. 



Which of these do you think is most true about jobs? 

All people have jobs. 

Many people have jobs. 

Only a few people have jobs. 

Which answer tells how you would answer the question? 
Draw a line under that answer. 



There are no right or wrong answers. You will not be 
asked to explain your answers • We only want to know what you 
think about jobs and work. 

Remember, read the question and draw a line under the 
answer that tells how you would answer the question. 



mm 




Here are some questions that can be answered 

Yes Probably Yes Probably No No 

Draw a line under ONE of these answers for each 
question. Do not skip any questions . 



1. Would you like to listen to someone tell about the kind 
of work they do on their job? 

Yes Probably Yes Probably No No 













2 . Two people are talking about the kind of work you want 

to do when you are grown up . Would you listen carefully j 

to learn something about the job? j 

Yes Probably Yes Probably No No 



3. Would you watch a TV program that tells about the kinds 
of jobs in your community? 

Yes Probably Yes Probably No No 

4. If friends of your family began to tell you about their 
jobs , would you ask questions about the jobs? 

Yes Probably Yes Probably No No 



5 . Would you enjoy visiting a place where people work so you 
could learn about different kinds of jobs? 

Yes Probably Yes Probably No No 

6. Are you able to picture yourself working in a certain kind 
of a job when you finish school? 

Yes Probably Yes Probably No No 

7 . Do you think it is important for you to think about what 
kind of work you would like to do someday? 

Yes Probably Yes Probably No No 

8 . Do you think you know about the kinds of work you would 
like to do when you finish school? 



Yes Probably Yes Probably No No 





H©r>@ are some questions that have several answers • 

Draw a line under the ONE answer that best tells how 
you would answer the question. 

9. Which of these ideas do you think is most true about work? 

a) work is always hard and boring 

b) work is usually the same hard grind in whatever 

job you have 

o) work is sometimes hard and sometimes fun 

d) work is often fun 

e) work is always fun 



10. Which of these do you think is most true about jobs? 

a) Any job that pays a lot will be OK with me. 

b) I would like to do a job which I am good at . 

c) I don f t care what job I will have , just so I 

can work . 



11. Which of these do you think is most true about work? 

a) Getting paid a lot is more important than 

liking a job. 

b) Liking a job is more important than getting 

paid a lot. 



12 . Work is : 

a) something a person has to do 

b) doing something to help the community 

c) doing something to help yourself 

d) doing something just for the money 



13. About the jobs of some of the people in my family , I know 

a) many things 

b) some things 

c) only a few things 

d) ' nothing 
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Here are some questions that can be answered Yes or No. 

Draw a line under ONE of these answers for each question. 

Do not skip any. 

14. In choosing a job , would you need to know what kind of a 
person you are? 

Yes No 

15. Do you know of any jobs that you think that you would like 
to do when you finish school? 

Yes No 

16 . Is work important mainly because it lets you buy the things 
you want? 

Yes No 

17 . By the time you are in high school should you be sure about 
the kind of work you want to do? 

Yes No 

18. Could people do any job they wanted to as long as they tried 
very hard? 

Yes No 

19 « Do you have only a very little idea what having a job would 
be like? 

Yes No 

20 . Can you think of several jobs that you would like to have 
when you finish school? 

Yes No 
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Appendix D 



Representative Ev&lu at i on s 
of Teachers and Counselors 



”1 think this is a very good procrew * It should be con- 
tinued and possibly expanded upon in the future," 

"The WOW Project is unique in many respects. It can be 
started at the elementary level or any progression level even 
though it is sequentially developed through the Junior High 
Social Studies Program. The material is adaptable to all 
schools »" 

"The students enjoyed reading the WOW Student Reader, 
especially the comic strip concerning Mai and Rickey," 

" , , . students enjoyed it so much that they were asking 
for weekly editions in advance," 

, students seemed to enjoy some editorials, but I 
personally feel that a change in format should be forthcoming 
in future editions," 

"This program is one in which all teenagers should partic- 
ipate, By doing so he becomes aware of the fact that he wild 
someday have to work. It gives him some ideas as to the type;: 
of persons employers look for. Most important is the fact that 
it develops an interest in some type of vocation," 



"TV series was very ineffective. We did not view the 
programs after the first one on March 11, We had a difficult 
time finding TV sets. It was difficult for the students to 
hear and see the programs, We lack proper facilities." 

"I think the television programs on Tuesdays and Wednesdays 
could be. eliminated and lessons on careers used instead. The 
students seemed to enjoy classroom discussions much more then 
the mid-week programs," 

"This was well planned, however, next year more places 
should be included on field trips and more time alloted so 
that students would be allowed to visit several places of their 
choice ," 

"I feel exercise on the order of a workbook might prove 
helpful if these are pertinent to the World of Work including 
simple interest tests and personality rating scales would surely 
find a receptive mood with the students," 
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11 . , . some students were very much in favor of the pro- 
grams, others indifferent. But one lesson they all seemed to 
hear Get a High Sch oo l Education- -Don ’ t be a Drop- Out 

n Career Day seems unnecessary when field trips are parti- 
cipated in as extensively as ours have been, 11 

"X found the interchange of ideas among those participating 
and the 'visitors’ to be helpful in many ways. Though I felt 
that some goals should have been identified and would have 
directed our thinking 1 feel that the manner in which It was 
handled allowed for more freedom.” 

” We took only one field trlp--an all day trip to Delgado 
College, The students were taken by small groups into the 
classroom and allowed to talk with students. It is my opinion 
that they learned more this way than in any other presentation. 

"The program as presented stirred up more interest in the 
study of careers. The unit projects gave them the opportunity 
to be involved practically in a search for information; how- 
ever , much of the material, films and the like were geared to 
a slow learner and the above average lost interest at times, 

"To expose junior high school students to various fields 
of endeavor is actuality, and giving them the opportunity to 
question professional, skilled, or semi-skilled employees 
helps to broaden their horizons concerning the World of Work, 
Visiting various industries and the like are much better than 
reading'about them in a book. Actuality motivates one better 
than just reading a job description and its requirements. 

Exposing these youngsters to the real thing makes them 
curious to investigate the profession, technical skill, or semi- 
skill they might be interested in. An activity of this nature 
also encourages them to remain in school to achieve the goals 
they might have chosen," 
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